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1. INTRODUCTION AND POLICY STATEMENT                                                          

Belonging is that sense of being somewhere where you can be confident that you fit in and feel safe 

in your identity. What happens in any school is down to the people in and around it: the students, 

their families, the staff - and the leaders.  If you feel you belong, you feel safe, are able to participate 

and engage and therefor achieve. 

 

Venturers Trust treats everyone with unconditional respect and have high expectations for both 
adults’ and students’ learning and social behaviours. We believe all behaviour is communication, in 
response to a feeling, experience or stimulus. We endeavour to provide calm, safe and supportive 
environments which children and young people want to attend and where they can learn and thrive.  
Everything we do, all our words, actions, postures, contribute to behaviour and our sense of belonging. 
Our Academies are attachment aware and pride themselves on building excellent relationships and 
providing high levels of care.  
 



 

 

Our policy is based on guidance provided by Bristol Local Authority Bristol’s Belonging Strategy for 
Children and Young People - Belonging in Education (bristolonecity.com) and the government  
Behaviour in schools - GOV.UK (www.gov.uk) 
 
Our policy has included input from members of staff, representatives from governing bodies, parents/ 
carers and pupils/ students. Our policy is for all staff, pupils / students, parents and carers, governors, 
visitors and partner agencies working within the education setting provides guidelines and procedures 
as to how our educational setting supports and responds to behaviour. 
 
We have a holistic approach to education, valuing all learning in and out the classroom and aim to 
facilitate safe, respectful learning environments where students are taught to self-regulate and 
manage their feelings and know when to seek help and support. We aim for our students/ young 
people to develop skills to deal with situations independently which leads to greater success and a 
more positive sense of self and greater resilience to prepare them for their next stage of education 
and life journey. Where students do misbehave, we respond promptly, predictably and with 
confidence to maintain a calm, safe learning environment and consider how such behaviour can be 
prevented from recurring.  
 
We treat students as individuals and respond accordingly to their stage of development and self-
concept as we would when teaching. We have an aspiration that all students within our academies 
thrive educationally, socially and emotionally.  We take time to think of what the triggers to behaviour 
could be and how to support them to alleviate them for the future. As a result of us consistently 
reinforcing this concept, we believe our students will develop the ability to self-regulate, self-manage 
and select behaviours that best fit the situation that they are in, therefore establishing the necessary 
skills and understanding to grow and flourish in our academies and beyond.  
 
Valuing diversity, ensuring equality and implementing fully inclusive practice is the key to success. We 
will achieve our aims by working in an attachment aware, trauma sensitive way, supporting students 
to feel safe in school and their communities; and considering the impact of contextual and historical 
factors in their lives that may impact on achievement.  We ensure that all of our academies provide a 
stimulating, challenging and caring environment in which all students and young people are able to 
learn, grow and succeed. Raising the standards of wellbeing within our academies requires clear 
strategic direction, good analysis of data and positive relationships, all of which will help to ensure no 
child/ young person is missed. We use the Thrive Approach assessment Tool to assist with this and 
have Licensed Thrive Practitioners in all our academies.  
 
We aim to facilitate happy, safe schools where laughter, enjoyment and fun is of paramount 
importance, for everyone!  
 
 

2. SHARED VALUES AND BELIEFS ABOUT BEHAVIOUR 

We promote strong relationships between staff, students and young people and their parents/ carers. 

We create positive educational setting culture and climate that fosters connection, respect and values 

all members of the community. We aim to embed our Trust values in all we do: 

Respect: We show respect for ourselves and for each other. We respect and appreciate the diversity 

that makes each of us unique. 

Responsibility: We are responsible and accountable for our own actions and as such we will always 

act with honesty and integrity. 

Curiosity: We are curious and inquisitive learners who seek diverse perspectives to inform our views. 

https://www.bristolonecity.com/wp-content/uploads/2021/10/3-Belonging-Strategy-Belonging-in-Education_weba_v2.pdf
https://www.bristolonecity.com/wp-content/uploads/2021/10/3-Belonging-Strategy-Belonging-in-Education_weba_v2.pdf
https://www.gov.uk/government/publications/behaviour-in-schools--2


 

 

Resilience: We persevere and are adaptable, embracing the opportunities that challenges present. 

We state our rights clearly:   

• the right to feel happy and enjoy our time at school;  

• the right to have fun and enjoy each other’s company; 

• the right to feel safe and be safe in our body and feelings; 

• the right to learn to the best of our ability; 

• the right to be respected and treated with dignity at all times; 

• the right to justice and a sense of fairness; 

• the right to reflect and share feelings  

• the right to make reparation 

• the right equal opportunity and accessibility for everyone. 

 

We believe that: 

• pupils who feel safe, special, valued, cared about and successful tend to respond in a more 

positive and appropriate way. 

• when pupils are treated consistently, they are able to distinguish between desirable and 

undesirable behaviour, they begin to feel safe and trust in the predictable environment, 

enabling them to take risks in their learning. 

• if the ethos of the classroom and the school is positive, there will be an atmosphere of mutual 

respect and enhancement of self-esteem in which pupils are behaving in an actively positive 

manner, and teaching and learning is leading to achievement. 

• good discipline can be clear and firm, yet supportive. 

• when we feel happy and enjoy, we learn far better.  

 

We reflect on all areas of our work with students, young people, and our community. We look at the 

links between Mental Health and Wellbeing, Safeguarding, Inclusion and Behaviour to work towards 

a fully inclusive and supportive environment that meets the educational, social and emotional needs 

of all students and students, enabling them to thrive and succeed throughout their school careers 

and into their future lives.   

3. AIMS OF THE POLICY 

We are committed to the emotional mental health and well-being of all (staff, pupils / students and 
parents/carers). We work towards this to provide an environment and curriculum that supports the 
social, emotional and mental health of the whole educational setting community. It is acknowledged 
that members of our community may have very different experiences and views on behaviour. 
However, the aim of our Policy is to bring us all together to adhere to our local area values. 

 
We aim to ensure:  

• We encourage good behaviour by maintaining a caring, orderly community in which effective      
learning can take place and where there is mutual respect for all 

•  We secure acceptable standards of behaviour 

•  We aim to prevent all forms of bullying (including cyber bullying, prejudice-based and 
discriminatory bullying) 

•  Positive behaviour is reinforced and rewarded.  

• Confrontation is avoided.  

• Relevant support is put in place for students engaging in negative behaviour.  

• Individual strategies will be used to help support students to behave in a positive way.  

• Staff act as positive role models to promote appropriate behaviour.  



 

 

• Suspensions are kept to a minimum.  

• We uphold the requirements of our equal opportunities policies and help all to develop and             
maintain a sense of worth, identity and achievement 

• We promote and encourage the continual development of all staff in the understanding and 
working with students with additional learning, physical, sensory, social, emotional, and mental 
and health needs and review our practice regularly. 

•  We help students to become self- disciplined, able to accept responsibility for their own   
actions and make positive  

•  We continue to develop in all the ability to listen to others; cooperate and to appreciate the 
ways of thinking and behaving. 

•  We develop a partnership with parents and carers that recognises and respects important                                        
factors in the home life and experience of the child/ young person/ young person 

 

We hope to achieve these aims through our trust policy based on rights, responsibilities and respect. 
Praise, rewards, privileges, and positive role-modelling supporting the development of self-discipline 
and the capacity to make positive choices. 
 

4. TEACHING AND LEARNING 

All of our staff have an important role in developing a calm and safe environment for pupils and 

establishing clear boundaries of acceptable pupil behaviour. Staff uphold our approach to behaviour 

by teaching and modelling expected behaviour and positive relationships, so that pupils see examples 

of good habits and are confident to ask for help when needed. Our staff communicate the school 

expectations, routines, values and standards both explicitly through teaching behaviour and in every 

interaction with pupils. Staff consider the impact of their own behaviour on the school culture and 

how they can uphold the school rules and expectations.  

Learning is the central focus of all we do.  We strive to create the stimulating and engaging 

environment and the conditions that facilitate every aspect of learning. We establish clear routines 

which gives our students a sense of security that is crucial to the establishment of effective teaching 

and learning.  

We make sure that those students with Special Educational Needs and/or Disabilities (SEND) have a 

Pupil Profile detailing needs and support in place. This may include an individual timetables, 

supporting behaviour plan and/or Positive Handling Plan. These are agreed and signed by 

parents/carers. We ensure pupils have well prepared work, including specifically differentiated 

materials for students who need them. 

 

5. Behaviour expectations and pupils with Special Educational Needs 

and/or Disability (SEND) 

We consider how our whole-school approach meets the needs of all pupils in the school, including 

pupils with SEND, so that everyone feels they belong in the school community and high expectations 

are maintained for all pupils.  

When a pupil is identified as having SEND, we use the graduated approach to assess, plan, deliver 

and then review the impact of the support being provided. Under the Equality Act 2010 we make 

reasonable adjustments to avoid any substantial disadvantage to a pupil with SEND and under the 

Children and Families Act 2014 use our ‘best endeavours‘to meet the needs of those with SEND 

 



 

 

 

 

6. SOCIAL, EMOTIONAL and MENTAL HEALTH (SEMH)  

We use ‘Thrive’ as a screener to help identify those with early interruptions to their social and 

emotional development, this helps identify any support needed above that offered to all students. For 

students with SEMH needs, an individual Thrive assessment is undertaken by the teacher and 

appropriate support put into place. This is shared with the parent and child/ young person and 

reviewed and updated regularly. This will form part of the child/ young person’s pupil profile and the 

child/ young person may be recorded on the SEN register.   

7. REWARDS 

Acknowledging good behaviour encourages repetition and communicates the school community’s 

expectations and values to all pupils. Using positive recognition and rewards provides an opportunity 

for all staff to reinforce the school’s culture and ethos. Positive reinforcements and rewards are 

applied clearly and fairly to reinforce the routines, expectations, and norms of our behaviour culture.  

We know that one of the best rewards for a child/ young person is genuine and specific praise; each 

academy has a   repertoire of motivational rewards that links closely to their own school values. (see 

appendix 1)   

 We have high expectations and the vast majority of situations our student behave in a manner which 

we are very proud of. They act as ambassadors for our academies and set an example for others to 

follow. It is important that when good behaviours are demonstrated that we recognise and reward 

these. Our reward systems promote good behaviour and inspires students to learn, it also supports 

our students in encouraging them to help others. We praise, celebrate, and ‘catch’ students doing the 

‘right’ thing.   

 

8. DEALING WITH BEHAVIOURS THAT DISRUPT OR CHALLENGE  

When a member of school staff becomes aware of misbehaviour, we respond predictably, promptly, 

and assertively. Our first priority is to ensure the safety of pupils and staff and to restore a calm 

environment. We respond in a consistent, fair, and proportionate manner so pupils know with 

certainty that misbehaviour will always be addressed. De-escalation techniques are used to help 

prevent further behaviour issues arising and recurring. The aim of any response to misbehaviour is to 

maintain the culture of the school, restore a calm and safe environment in which all pupils can learn 

and thrive, and prevent the recurrence of misbehaviour. 



 

 

 

There are a range of strategies we use and we keep the work of Dr Bruce Perry and the 4 R’s at the 

forefront of our minds when dealing with behaviours that challenge. 

1: we help the child/ young person to regulate and calm their fight/ flight/freeze responses. 

2: we relate and connect with the child/ young person through a attuned and sensitive relationship. 

3: we support the child/ young person to reflect, learn, remember, articulate and become self- 

assured. 

4: we can support the child/ young person to repair and feel the situation has been resolved and is in 

the past. 

 

Prevention of unsafe behaviour will be enabled through: 

· The deployment of appropriately trained and competent staff 

· Avoiding situations and triggers known to provoke challenging behaviour 

· Creating opportunities for choice and achievement 

· Developing staff expertise through a programme of Continuous Professional Development 

· Exploring students preferences relating to the way/s in which they are managed  

· Staff employ ‘de-escalation’ techniques to avert escalation of behaviour into violence or 

aggression  

 

Each academy has a step system in which behaviours that challenge are outlined  

(see appendix 2) The steps are there to ensure structure and understanding of expectations so that 

teachers can teach and students can learn. It is important that student understand that the 

expectations are applied fairly, so this needs all staff to apply the Academy rules consistently.  

Students are expected to work hard, behave well, and to treat others with respect. It is important  

that there is a consistent policy across the whole Academy and any consequences are fair . 

 

 

 



 

 

9. DUTY OF CARE, ROLES AND RESPONSIBILITIES 

Staff in schools are described as acting in ‘loco parentis’. We have a duty of care towards the students 

under our supervision, as well as promoting the safety and welfare of the students in our care. A 

breach of duty of care may involve either taking unreasonable action or failing to take reasonable 

action. Where risk of harm is reasonably foreseeable there is no excuse for waiting until it has already 

occurred before taking action. This could be negligent. A responsible approach is to look ahead, 

anticipate what could possibly go wrong and take reasonable steps to prevent it. 

Maintaining good behaviour is the responsibility of all staff, governors and parents/ carers. We expect 

our staff and parents to be a good role model for our students as we develop their attitudes for all 

aspects of life. We ensure all staff follow the expected code of conduct and parents/ carers their child/ 

young person academy’s  home/ school agreement. 

We ensure all parents/carers of students attending a Venturers Trust Academy: 

· are informed about school rules, relevant policies and the expected conduct of all students 

and staff working in school 

· expect that students with any form of SEND and including recognised SEMH have 

appropriate learning opportunities  

· are informed about the school's complaints procedure.  

10. PHYSICAL INTERVENTION 

Use of Physical Intervention is the term we use in Venturers Trust schools to encompass the occasions 

an adult, in the course of fulfilling their duty of care, has need to make physical contact with a child/ 

young person. Physical intervention describes a broad spectrum of physical contact with students that 

staff may use. It encompasses care, control and risk reduction strategies. Risk assessment identifies 

positive prevention strategies and how a pupil may need to be supported in a crisis.  

Physical Contact   

We recognise that appropriate physical contact occurs between staff and students e.g., in the care of 

students and in order to support their access to a broad and balanced curriculum. Many students  

require opportunities for close contact, as long as this is within public view, sensitively carried out and 

age/person appropriate; for example comforting a child/ young person who has fallen in the 

playground, administering first aid, guiding a child/ young person safely past an obstacle, handshakes/ 

high-fives, demonstration or guidance in PE or sports lessons etc.  

Physical Intervention   

This may be used to divert a pupil from a destructive or disruptive action, for example guiding or 

leading a pupil by the arm or shoulder where the pupil is compliant. This technique cannot be 

emphasised enough and many students can be deflected from a potentially volatile situation into a 

less confrontational situation i.e. it may be possible to “defuse” a situation by a timely intervention.  

Physical Restraint  

Detailed advice is available in https://www.gov.uk/government/publications/use-of-reasonable-

force-in-schools  There are circumstances when it is appropriate for staff in schools to use 

reasonable force to safeguard children. The term ‘reasonable force’ covers the broad range of 

actions used by staff that involve a degree of physical contact to control or restrain children. 

‘Reasonable’ in these circumstances means ‘using no more force than is needed’. 

 

Reasonable force can be used to prevent pupils from hurting themselves or others, from damaging 

property, or from causing disorder. The decision on whether or not to physically intervene is down 

https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools


 

 

to the professional judgement of the staff member concerned and should always depend on the 

individual circumstances. 

 

Staff, seek alternative strategies wherever possible in order to prevent the need for physical 

intervention. Reasonable force will only be used when the risks involved in doing so, are outweighed 

by the risks by not intervening . The most suitable and safe methods to calm the individual child/ 

young person and remove them from dangerous situations will be identified. There will be 2 

members of staff present for any intervention and where physical intervention is used is logged and 

parents/carers notified. The log includes, what happened, why physical intervention was needed, 

what intervention was taken, repair and reporting. 

 

All staff have read and understood ‘Keeping students safe in Education’ (KCSIE) 2022 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file

/1080047/KCSIE_2022_revised.pdf statutory guidance for schools. KCSIE, in its guidance about 

reasonable force, states: ‘Reasonable’ in these circumstances means ‘using no more force than is 

needed’.  In addition to this, for the purpose of this policy and the implementation of it in VT Schools, 

we consider: 

· Physical intervention uses the minimum degree of force necessary for the shortest period of 

time to prevent a pupil harming himself, herself, others or property 

· The scale and nature of any physical intervention must be proportionate to both the 

behaviour of the individual to be controlled, and the nature of the harm they might cause 

All physical intervention techniques used should take account of a young person’s age, gender, level 

of physical, emotional and intellectual development, special needs, social context and in line with 

the Equalities Act 2010.  

 

11. RISK ASSESSMENT 

When somebody makes a risk assessment in the heat of the moment, thinking on their feet, it is called 

a dynamic risk assessment. If we are required to make a dynamic risk assessment, we record this fact 

in the consequent incident report. Where it is foreseeable that staff may need to use physical 

intervention then there should be a Physical intervention Plan / Risk Assessment in place. These will 

be written for individual students and will, where possible, be designed through multi agency 

collaboration and, with parental consent, shared with and supported by other agencies/services 

working with the child/ young person to facilitate consistency of approach so far as is possible.    

At Venturers Trust Academies, we endeavour to create a calm environment that minimises the risk of 

incidents arising that might require the use of physical intervention. We identify individual needs, 

including those of social, emotional or mental health and plan with these needs in mind to ensure the 

most positive outcomes possible for all students. In some instances, a whole school approach is 

required, in this case the SENDCo will inform staff of the protocol for supporting these students.  

Schools have the authority to confiscate inappropriate items that a pupil may have on their person. 

At Venturers Trust academies, it is extremely unlikely that students would conceal such items. As the 

power to search should only be used where it is judged to be safe, if a school decides that a search 

may be necessary then the police would be called.  

 

 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1080047/KCSIE_2022_revised.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/1080047/KCSIE_2022_revised.pdf


 

 

12. SEARCHING, SCREENING and CONVISCATION  

Schools and their staff are an important part of the wider safeguarding system for children. This 

system is described in the statutory guidance Working together to safeguard children - GOV.UK 

(www.gov.uk). Keeping children safe in education makes clear that all school staff have a responsibility 

to provide a safe environment in which pupils can learn. 

Any occurrence where a search is deemed necessary the headteacher/ principal will following the 

guidance Searching, screening and confiscation at school - GOV.UK (www.gov.uk)  

Prohibited items:  

• knives and weapons;  

• alcohol;  

• illegal drugs; 

 • stolen items;  

• any article that the member of staff reasonably suspects has been, or is likely to be used:  to commit 

an offence, or  to cause personal injury to, or damage to property of; any person (including the pupil). 

• tobacco and cigarette papers; 

• fireworks 

• pornographic images 

 

13. RECORDING AND REPORTING 

All positive and negative behaviour will be recorded by staff in our academies in order to maintain an 

accurate picture of the way each student conducts themselves in the Academy, which will inform any 

intervention that needs to be put in place to support students in managing their behaviour. When 

recording incidents we outline what happened- when/where- outcome to inform who/ why and 

support needed. 

14. SUSPENSIONS and EXCLUSIONS  

Good behaviour in schools is essential to ensure that all pupils benefit from the opportunities provided 

by education. For the vast majority of pupils, suspensions are not necessary, as other strategies can 

manage behaviour. We do everything possible to avoid suspensions on the very rare occasion we 

follow government guidance as detailed: School suspensions and permanent exclusions - GOV.UK 

(www.gov.uk) 

Suspensions and exclusions will be authorised by the head of school/principal, where this decision is 

taken parents/ carers will be notified without delay, if the pupil has a social worker or they are looked 

after they must also inform the social worker and/or VSH. All suspensions (and copies of letters) are 

recorded/ stored on our SIMs data base. 

Following every suspension, the school will hold a reintegration meeting involving the pupil, their 

parent/carer(s) and any other relevant party. The aim of this meeting is to review the incident and 

discuss all measures to avoid a further occurrence.   

Ventures Trust aim to avoid permanent exclusions and work closely with the local authority to avoid 

and explore alternatives such as a managed moves or alternative off-site provision. 

15. Summary 

Our policy is designed to minimise risk and help young people to build and maintain positive 

relationships and resilience.  Venturers Trust staff receive clear guidance and regular training so that 

https://www.gov.uk/government/publications/working-together-to-safeguard-children--2
https://www.gov.uk/government/publications/working-together-to-safeguard-children--2


 

 

they are more likely to be both confident and competent at supporting the students we care for.  We 

also help students to learn how to better manage their own feelings and therefore their behaviour 

and self-regulation by providing opportunities for support, reflection and repair.  How our staff 

respond to our students, as opposed to the behaviour, can build the bridges which lead to positive 

change.   

16.  MONITORING and REVIEW  

Our belonging, behaviour and engagement policy will be under constant review throughout the trust 

and individual academies. This is to ensure that the policy is effective and in consistent use. 

This policy functions as a practice guide and is therefore reviewed whenever issues arise which 

generate new ways to articulate our approach, and otherwise annually. Individual schools will have 

their own personalised procedures outlined in appendix  

17.  POLICY/ PROCUEDURES LINKS 
This Policy links to the following other policies we hold in our settings:  
Safeguarding Policy 
PSHE Policy 
Anti-bullying procedures 
Equality Policy 
Health and Safety Policy 
E-safety policy 
SEND ad Inclusion policy 
 
 

 
 
  



 

 

APPENDIX – School specifics 
 

All staff will look for instances of pupils exemplifying the Core Learning Skills and reward the 
pupils using the Going for Gold system (See Appendix).  
 
Each class teacher will twice daily record behaviour on DCPro. 
All children will start each morning and afternoon session on Green. Children can move up if 
they consistently demonstrate the Core Learning Skills or will be given warnings and 
encouraged to display expected behaviour if this is not happening.   
 

• Gold – Exceptional engagement, work and attitude to learning 

• Silver – Continued sustained effort and engagement with learning 

• Bronze – Sustained effort and attempting to challenge themselves within their 
capabilities  

• Green - As we would expect. 

• Yellow – low-level disruption which can be managed in class eg. Off-task talking, not 
working to the best of their ability but not disrupting others. Warning given.  

• Orange – Defiance and non-compliance. Time out - reflection time of 10 minutes is 
given to allow the child to regulate themself. 

• Red – Continued defiance – unmanageable, extreme or dangerous behaviour. The 
child will be removed by a member of SLT and parents/ carers will be called in for a 
meeting on that day.  

 
If a child has 4 or more sessions recorded as Orange or Red, they will lose half of their 
Golden Time for that week.  
 
Sanctions relating to ‘Red’ behaviours will be decided by SLT in line with the trust policy.  
 
SLT will monitor behaviour data fortnightly which will inform interventions and the support 
needed.  
 
Pupils who get to ‘Gold’ are also rewarded with a Head teacher certificate which is awarded 
during Celebration assembly. Those who consistently display exemplary behaviour and 
attitudes to learning will be offered additional rewards at the end of each term.  
 
 When children have achieved a certain number of Dojo points (50, 100, 200, 300), they are 
rewarded with a certificate. 
 
Each week a pupil from each class is chosen to receive a Star of the Week award for 
progress in their learning, celebrated in the Friday Achievement assembly. Each pupil in the 
class must receive a Star of the Week Award at least once in the school year. 
 
 Sanctions 
It is essential that a whole range of positive strategies are used to avoid pupils receiving a 
sanction. 
 



 

 

If a pupil chooses not to follow the school rules, the following graduated response is 
referred. This has been decided in consultation with the School learning Council and 
parents. 
 
However, within this response, it is essential that children get as many opportunities as 
possible to ‘repair’.  Children should be fully supported in making reparation and given 
praise and encouragement for doing so.   
 
The purpose of Time-Out (orange level) is for the pupil to reflect on the incident(s) that have 
happened.  If the usual time allocated for this (10 minutes) has not been sufficient for this to 
be done fully (e.g. the child has become dysregulated and has not been able to calm 
themselves) the time-out period must be increased.  Sending a dysregulated child back into 
class is counter-productive and may be seen as ‘setting the child up to fail’. As stated above, 
the opportunity to ‘repair’ is essential to our behaviour management system. 
 
Playground behaviour system 
 
In the playground, there are three expectations of the children’s behaviour: 
 
Be safe, be kind and be respectful.  
 
If a pupil is not showing these behaviours and they are not in danger themselves or 
endangering anyone else, they will be given warnings and thinking time. If any child is in 
danger, a member of staff will escalate immediately.  
 
Children not behaving as expected will be issues with a Time Out Ticket (TOT) and 
immediately removed from the playground to the duty member of SLT. During the 10 
minutes of reflection time, Restorative Justice can take place and children can have the 
opportunity to talk to an adult about what has happened.  
 
If a child refuses to leave the playground, the member of staff will stay with them for 10 
minutes and then they will lose their lunchtime the next day. 
 
If an incident occurs at the end of lunchtime, the reflection will take place he next day.  
 
TOTs will be logged on DCPro and reviewed fortnightly by SLT to inform future interventions 
and support needed.  
 
For children with additional needs, alternative strategies may be in place. These will be 
listed in their EHCP or BSSP.  
 
Staff should make every attempt to de-escalate pupils’ negative behaviour from the first 
response using any of the following strategies:  

•  Tactical ignoring 

•              Remaining calm  

•              Offer positive questions  

•  Move towards pupil - private word,  

•  When …… then direction e.g. “Can I go on the computer?” “When you have … 
then …” 



 

 

•  Distraction/diversion, privately understood non-verbal signals, 

•  Name…….pause……direction……thank 

•  Choice 


